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Forming Responsible Citizens Project, Diagnostic Study Presentation 
 

The current situation experienced by Tunisian society features Civic Education. And the topics analysed in 

this course are in fact at the forefront of Tunisians concerns. 

Unlike some countries and in line with others, since the Reform of July 1991 Tunisia has recognized civic 

education as a statutory subject, and has entrusted it with the mission of contributing to the socialization of 

Tunisian citizens who are aware of their rights, and responsible towards society, themselves and all humanity.  

 

Our aim in this study is to analyse to what extent civic education has managed to achieve the stated 

objectives.  It also aims to analyse the degree to which there is a discrepancy between the contents of the 

curriculum and what is actually achieved. Finally, it aims to assess what actions can be taken to increase its 

effectiveness in general and to prevent violence of any kind, particularly against women.  

 

In Tunisia Civic Education as a subject is intended to ensure that students acquire the rules for living together 

with special emphasis on prevention of violence. It aims to strengthen citizenship in its various dimensions 

(political / legal / moral / emotional / administrative).  It likewise aims to help to move towards equal status 

and roles for both sexes in Tunisian society. This equal status is recognized at legislative level, but is not 

equally respected throughout the country. 

 

As part of forthcoming Tunisian educational reform, one must think about developing this subject from non-

traditional angles such as life skills and daily living skills, to respond to the reality of a society in transition. 

 

These topics are analysed with a comprehensive analysis of the content of materials used for civic education 

(included in Annex 1) and of the perceptions of the focus groups organized for this purpose (included in 

Annex 2).  As part of this work, a study was carried out of the civic education curriculum, the official syllabus 

and the textbooks used.   

 

The questionnaire used included two samples: the first targets students from the areas (governorates) 

involved in the project. They numbered about 100 pupils. The second was targeted at teachers of civic 

education in the same areas, also estimated to number about 100. In addition, we relied on the focus group 

in two phases. The first meeting with the focus group, consisting of a number of civic education inspectors, 

took place in June 2015. The second, which took place in 2016, targeted a group of inspectors and 

pedagogical supervisors as well as classroom practitioners of civic education.  

 

The findings show that Civic education tendencies and goals seem to be clear, however, it is a subject that 

needs improvement in all its components; such as programs, teaching methods, school life and the opening 

of the school to its environment. This would promote the involvement of parents’ associations and 

Community Based Organizations (CBOs) in school life and vice versa.  A preliminary step to building up 
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citizenship is to engage young people in understanding the problems and challenges of their neighbourhoods, 

villages, cities and communities and to have them contribute to the solutions. 

The approach to violence adopted in the textbooks tackles various economic and cultural causes of violence 

as well as other causes such as; poverty, conflicts and the absence of democracy, among others.  

The textbooks emphasize the fact that there is no space untouched by violence: families, schools, and the 

community are all vulnerable to violence.  Amongst the patterns of violence that stand out is violence enacted 

against children with disabilities, against women and against the elderly. 

As for patterns of violence, the textbooks tackled various types of patterns of violence, starting with verbal 

violence, discrimination among members of the family, ignoring a child or in more serious cases the coercion 

of girls into marriage. 

The summary of students’ and teachers’ analysis of what Civic Education should become starts by 

acknowledging that violence hinders the consolidation of civic values, but that withstanding violence will 

need to go beyond the current Civic Education framework. This should be strengthened to better allow the 

spread of a culture of human rights, establishing democracy, providing all students with opportunities to 

express their opinions; by training them on conflict resolution, dialogue management away from violence, 

teaching children and young people how to be open to others, tolerance, self-control skills, dealing with 

pressure, the ability to solve problems and decision-making, mutual understanding and interaction. A 

challenge to be taken up not only by civic education but also by schools in general. 

Violence against women is not experienced with the same intensity and features all over the country. 

Therefore, the means to prevent it should adapt to each different situation in order to be truly efficient. 

Nonetheless a common recipe is suggested by both students and teachers for fighting deeply-rooted 

stereotypes of women’s roles and rights:  namely, to prioritize group work in which boys and girls learn to 

work together for common goals and get used to bearing equal responsibilities. Furthermore, from across 

the spectrum came the idea that this group work should be included in any and all subjects taught at 

secondary education level, and in order to make it attractive and useful, it should be used in the planning 

and implementation of academic projects that students will be evaluated on.  

CONCLUSIONS AND RECOMMENDATIONS 
 

CONCLUSION 1 

Aspects related to philosophy and rights are sometimes presented in a manner that does not seem connected 

to the everyday reality, interests and challenges of the young people to whom such work is addressed. Yet 

the transposition from theoretical principles to day-to-day practice of juvenile rights and duties sometimes 

meets with the resistance of teachers and school staff. Hence learning by heart prevails in Civic Education. 

Recommendation 1.1 

Civic education requires more attention and care in terms of the type of programs and amount of time 

allocated to them. In terms of teacher training, it requires making civic education a project-based subject 

that consolidates group work and the practice of democracy, giving both sexes the same amount of 

freedom and opinion.  

It is strongly advised to refresh schoolbook input by putting an emphasis on accomplishing projects, on 

daily life skills and competencies involving students in the development of school policy, making it a 

suitable place for citizenship practice based on constructive gender interaction and dialogue. 
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Recommendation 1.2 

Acknowledge the role played by religion in promoting respect, women’s rights and women’s dignity and the 

complementarity of international human rights principles with full respect for religious values.    

 

Recommendation 1.3:  

An approach that lightens the content of Civic Education, in the sense of reducing the theory and instead 

prioritising the teaching and everyday practice of rights, duties and civic values, should be combined with 

illustrating the importance of women in society and the evolution of roles hitherto monopolized by men but 

now practiced by women as well. 

 

CONCLUSION 2 

The point of departure to establish equality of opportunity between the two sexes diverges greatly in 

different parts of the country.  

Recommendation 2.1:  

Teachers should have certain power to apply complementary approaches to help students to internalize civic 

values and put them into practice.  In this vein, the adoption of group work in the classroom is a useful 

method for promoting interaction between boys and girls and developing their ability to work together, 

practicing democratic rules and principles when electing and monitoring their representatives and respecting 

each other’s rights and duties. 

 

CONCLUSION 3 

In their answers, students consider civic education as a subject that involves integrating attitudes and 

behaviours. Thus, the way civic education is taught in Tunisia cannot be reduced to the simple delivering and 

assessment of knowledge. It should provide students with an opportunity to express their feelings and 

positions. 

Recommendation 3.1  

The pedagogical methodologies and learning strategies adopted in teaching Civic Education need to 

be reconsidered, in a way that responds to an interactive approach offering frequent opportunities 

to express one’s opinions. The baseline of Civic Education curricula should include:  

 

 Activating the role of the School Council to train students in assuming responsibility 

 Promoting children’s organizational work and life skills in the school environment. 

 Civic and cultural activities in the school sphere to strengthen the relationship between 

schools and civil society; as well as the relationships between the children/young people 

themselves and critical thinking. 

 Training on peaceful resolution of conflicts, without recourse to violence.  
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 A focus on psychological support to identify and deal with behavioural aspects related to 

lack of self-esteem and lack of concentration capacity originating in interfamily violence 

and other problems that originate outside the school.  

 

CONCLUSION 4 

Developing civic education as a school subject goes hand in hand with developing the teaching tools, 

including a focus on the practical side; depending on the requirements of the issues raised. This does not 

mean that all the aids currently adopted are inappropriate, but rather that the goals that civic education 

seeks to consolidate require technological innovation. 

Recommendation 4.1  

Take advantage of the opportunities offered by Information, Communication and Technology to develop 

the methods and means of teaching Civic Education.  

 

CONCLUSION 5 

Civic education is not the only subject that works on building a culture of dialogue, tolerance and non-

violence; such an effort would not be complete without the efforts of other subjects jointly adding value by 

integrating schools’ efforts with the outside context.  

Recommendation 5.1:  Include civic education as a behavioural subject in school activities, as well as 

activities carried out outside the school. 

 

 


