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http://www.un.org/millenniumgoals/gender.shtml
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Gender 
aware 

approach

Approaches and practices 

aiming equity in

education

Democratic 

coexistence



A world with 
extensive 

gender 
discriminations



Gender
inequalities

Gender
violence

What does research 
tell us?

Sexism among 
adolescents: 
association with 
gender inequality 
and violence

It is from adolescence when begin 

different situations of violence

increasing “new models”
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nature:, physical, verbal or relational; 
direct or indirect 

(Ovejero, Yubero, Larrañaga y Navarro, 2013)

It can include verbal or written 
comments, sexual coercion, aggressive 

gestures, etc. 

(American Association of University Women [AAUW], 2011; Kalof, Eby, Matheson, 
y Kroska. 2001)

may also be in person or through 
electronic means such as mobile, 

internet and social networks
(American Association of University Women [AAUW], 2011; Kalof, Eby, Matheson, 

y Kroska. 2001)

Artieda & Navarro (in evaluation)



Dr. Sonia Nieto has devoted her 

professional life to questions of 

diversity, equity, and social justice in 

education.

http://www.sonianieto.com/about-sonia/

“Aha” Moment!

(Teacher's

reflective

transformation,

”period of insight”)



“My Aha! moments have helped me understand not just my 

own reality, but also the realities and lives of others. This is 

why I believe that it’s our responsibility as educators, to 

engage teachers in serious introspection and reflection, […] 

an honest and rigorous understanding of their own position in 

the world [..]. they will be better prepared to connect in 

authentic and caring ways with their students, because they 

will understand that sociocultural and sociopolitical 

understandings of the world are not just personal Aha! 

moments, but rather moments of transcendence and 

transformation” (Nieto , 2013, p.18). 



Teachers’ attitudes, beliefs and expectations towards gender equality— relevant 
aspect in the process of empowerment of young girls and adolescents

Among the many factors 
that influence academic 
achievement and inclusion 
is the increasing 
agreement that teachers’ 
knowledge, skills and 
dispositions play an 
important role 

Research has shown 
gender blindness and no 
capacity whatever for 
realize discrimination or 
inequality in the education 
of women and girls. ---
Inequality based on 
‘naturalising’ differences 
to legitimize differential 
treatment or erroneous 
prior knowledge about this 
topic

Schools –Teachers  
a solid basis for 

providing them with 
equal opportunities 



“[…] in many countries, teachers’ 

most urgent needs for improving 

citizenship education revolve around 

core concerns of content, namely 

better materials and more subject-

matter training” (Torney‐Purta et al., 

2001, p.158)



It is important to address gaps in teachers’ 

gender perspective to improve Citizenship 

Education programs oriented to Secondary 

Schools aimed to cope with issues of 

equity, social justice and critical action 

orientated frameworks to gender education 
(Banks and Banks 2004; Banks et al. 2007)



Proposal
Building a 

gender equality 
school context

(Partially adapted Artieda, 2015)

Meaningful 
gender 
equality

Equality of 
treatment

Equality of 
opportunity

Non-
discrimination 
(elimination 
stereotypes 

and attitudes)

Freedom and 
choices 
equally 

available to 
woman and 

men

Agency and 
autonomy of 

women 
enjoying they 

freedoms

Subrahmanian, 2005, pp. 397-398



the right to
education 

• access

• participation

rights within 
education

• gender-aware 
educational 
environments

• processes

• outcomes

rights through 
education 

• meaningful 
education 
outcomes that 
link education 
equality with 
wider processes 
of gender 
justice

(Wilson, 2003, in Subrahmanian, 2003, p.2).

General aim

To raise awareness of in-service teachers on gender equality to approach 



Rights to education 

Access, survival, 
attendance, retention, 

transition between levels 
of education

(gender parity)

Rights through 
education  

Link between 
education and social 

institutions and 
processes (to shape 
equal opportunities 

and aspirations)

Rights within education 

Non discrimination of 
men and women in 

educational 
opportunities. Do not 
impose or perpetuate 
gender stereotypes. 

Equality of treatment and 
equality of outcome

• Learning 

content

• Teaching 

strategies

• Subject choice

• Assessment 

models

• Peer 

relationships

• Learning 

outcomes

Subrahmanian, 2005



Framework

Phase 1

“Dialogic Debates”

global nature, addressing 
gender inequalities as 
social constructed and 

the relevance to assume 
a gender approach in 

school context 

Phase 2

“Learning by doing”

a within school 

perspective: documents, 

schedules, teaching 

materials, environments 

and adjustment to school 

context

Phase 3 

“Understanding  
adolescents”

relationship of teachers 
and students in gender 

issues, with special 
emphasis on training 

teachers about 
adolescent development 

and ways to prevent or act 
in situations that may 

generate gender 
inequalities

Adapted from Artieda, 2015



Phase 1
Dialogic Debates



Activity 1. To reflect on unequal power relations between women and men. To evaluate the 
relational dimensions o gender inequality. To recognize the socially constructed 
disadvantages of women in diverse spheres of social life. To analyze the concept of gender 
equality

Activity 2. To reflect about the relevance to assume a gender-aware approach in school
context (teachers’ attitudes, nature of the curriculum (ncluding ‘hidden’ curriculum [use of 
power, competition, behaviours, etc.], school documents, infrastrustructures, interpersonal 
relationships, relations with families, etc.)

Activity 3. Gender equality in society training session I. Social construction of 
gender identity (sex-gender differentiation, construction of gender stereotypes and 
prejudices, gender roles, questions and criticisms of sexist language, etc.)

Activity 4. Gender equality in school context training session II. Social construction 
of gender identity (sex-gender differentiation, construction of gender stereotypes 
and prejudices, gender roles, questions and criticisms of sexist language, etc.)



Phase 2
Learning by doing 



Activity 1. To analyze gender equality rights within education I:  To review school 

policy documents, school documents, didactic programs, teaching strategies 

from a gender perspective

Activity 2. To analyze gender equality rights within education II. To foster gender-
aware educational environments, processes, and outcomes

Activity 3. To conduct an in-depth gender-aware adjustment of school
documents, didactic programs, teaching strategies, educational environments, 
outcomes, etc

Activity 4. Round table. To discuss and revise is the adjustments are appropriate 
for enabling gender equality in school context



Phase 3
Understanding adolescents



Activity 1. To understand the development in adolescence I. Physical, cognitive, 

and social-emotional changes. Special emphasis on the emotional area: self-

concept, self-esteem, identity, mood, family relationships, social relationships, 

(Special attention to empowerment of adolescent girls)

Activity 2. To understand the development in adolescence II. Physical, cognitive, 

and social-emotional changes. Peer relationships, Friendships, Romance & 

Intimancy

Activity 3. Interpersonal conflict during adolescence. Bullying, Cyberbullying, 
Conduct Disorders, Disruptive behaviours, etc.

Activity 4. Conflict resolution: Peer education intervention. Circle time, 
Befriending, Mediation and Conflict Resolution, Active Listening, Mentoring



problem-
based 

instructional 
design

connect the 
learning content 
with their prior 

knowledge.
investigate the 

subject by 
themselves

apply their ow 
knowledge and 

interests

contribute to an 
open and 

democratic 
classroom climate

involve students in 
the decision-

making process, 
‘Just community 

'approach

Contribute to 
participate actively 
and express their 

opinions

explore options and 
values in an 

egalitarian and 
open manner

teachers must use 
an egalitarian 

teaching style with 
opportunities for 

debate

enhance self-
confidence and 

self-esteem

Teaching 

strategies

Schuitema, J., Dam, G. T., & Veugelers, W. (2008). 



co-operative

learning

Stimulates critical-
thinking skills and 

enhances 
perspective-taking

students have to 
think about social 
issues in an active 

way and must 
consider other 

students’ points of 
view

benefits the 
interaction and 

helps to practise
communication 

skills

enhance prosocial 
and moral 

development 

Teaching 

strategies

Schuitema, J., Dam, G. T., & Veugelers, W. (2008). 



classroom 
discussion or
discussions in 
small groups

dialogue and interaction 
enhance prosocial and 

moral development

The need to solve conflicts
and to consider the 

perspectives of others 
stimulate cognitive moral 

growth

stimulate critical-thinking 
skills

citizenship in a democratic society 
requires being able to 

communicate with different social 
groups with different points of 

view

stimulates the development of 
attitudes such as tolerance, 
respect, ‘open-mindedness’, 

and autonomy

can prompt questions on 
attitudes such as 

prejudice, moral choices, 
respect, and tolerance 

Teaching 

strategies

Schuitema, J., Dam, G. T., & Veugelers, W. (2008). 



Service 
learning

enhance citizenship 
education involving 
community-service

enables to learn by actively 
participating in society

learn something by doing 
stimulates, critical thinking, 
altruism, respect for social 

differences

explicitly linked to the 
school curriculum, 

integrated into classroom 
practices

students should learn to 
identify problems in their 

own community and 
explore the various 

strategies for dealing with 
these problems

includes guided 
discussions, simulations 

and roleplaying, interview 
assignments with local 

residents, and 
presentations by students

students have to think 
about social issues in an 

active way and must 
consider other students’ 

points of view

Teaching 

strategies

Schuitema, J., Dam, G. T., & Veugelers, W. (2008). 
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